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ACKNOWLEDGEMENT

This evaluation is conducted in accordance withLién@ on Higher Education and Research of the
Republic of Lithuania (30 April 2009 No XlI-242) wih established the “principles of quality
assurance in higher education and research” aaddordance with the “Procedure for the External
Evaluation and Accreditation of Study Programmegiraved by Order No ISAK-1652 of 24 July
2009 of the Minister for Education and Science led Republic of LithuaniaCfficial Gazette,
2009, No 96-4083). It takes due cognisance of titeOof the Minister for Education and Science
approving the general requirements of the firstrelegnd integrated study programmes (9 April
2010 No V-501) pursuant to Articles 47.8, 48.3 &&17 of the Law on Research and Higher
Education of the Republic of Lithuani®fficial Gazette, 2009, No. 54-2140) and also takes due
account of the Order of the Minister of Educatiamd a&Science “Concerning Approval of the
Pedagogues’ Training Regulations” No. V-54 of 8ukag 2010 and subsequent amendments (12
December 2012 No. V-1742).

An External Evaluation Team (hereinafter EET) hasduicted an Evaluation of the Pedagogy of
Pre-school Education Study Programme (state co@XBB01) at Marijampole College. In
conducting their evaluation of the Study Programthe, EET have acted in compliance with the
“Methodology for Evaluation of Higher Education 8uProgrammes” (Order No 1-01-162 of 20
December 2010 of the Director of the Centre for lQuéssessment in Higher Education) as well
as being guided by th&andards and Guidelines for Quality Assurance in the European Higher
Education Area.

The External Evaluation was conducted in the pefiodust 2013 to October 2013 with in-country
evaluation taking place during the period 14 Sepwm2013 to 21 September 2013. The
Evaluation included a one-day field visit to Manijpole College on Tuesday, 17 September 2013.

This report does not paraphrase or re-presengtigerof information presented in the Report of the
Self-Assessment Group (hereinafter SAG). Insteadfocuses on issues raised in the Self-
Assessment Report (hereinafter SER that is selftatian report) as well as raising some issues
not addressed in the SAR but which came to thentadte of the EET during the course of the

Team'’s time in Lithuania, and, specifically, durithge course of the field visit.

In addition to its examination of the SER, the E&dllected information, data and evidence on
which to base its conclusions in the course ofitid visit through meetings and other means:

e Meeting with administrative staff of Marijampole Kage

e Meeting with the staff responsible for the preparabf the Self-Assessment Report

e Meeting with teaching staff

e Meeting with students

e Meeting with graduates

e Meeting with employers of those who have gradu&tad the programme

e Visiting and observing various support serviceggstooms, library, computer services,
staff developments, laboratories, etc.)

e Examination and familiarization with students’ fimeorks, examination material.

At the end of the field visit, the initial impressis of the team were conveyed to the teaching staff
of the programme.

We would like to express our appreciation to thihauities of Marijampole College for the manner
in which we were made welcome and for the mannevhith our queries and our exploration of
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various key issues were addressed in a professamapositive way by those with whom we came
in contact at the College.

The EET would like to pay tribute to the Centre €@uality Assessment in Higher Education in
Lithuania and most especially to Agmamosinaite for all of the support given to EET before and
throughout the visit to Lithuania.

[. INTRODUCTION

The Pre-School programme at Marijampole @ell@VC) are intended to serve the needs of the
local area i.e. south-west Lithuania producing @ssifonal educators by both full and part-time
routes. The college has two faculties: Educationdi®s and Social Work, and Business and
Technologies. Each academic unit of the Collegeahéibrary and a reading room. The College
structure consists of six departments (Study, ihaigonal Studies and Relations, Project Activities,
Public Relations, Staff, Finance and Accounting)l &ve centres (Development Studies, Careers,
Applied Research Activities, Distance Learningohfiation Technologies), satisfying the needs of
both academic departments. In 2011, the Collegemwaht a restructuring process, including the
appointment of a quality control specialist andiaternal auditor. A further discussion on the
structure of the College took place in March 20lithwubsequent changes to the management of
the College. The new Director, who had come frontautas Magnus University in Kaunas, spoke
about the changes in the institution and the drignsatinking of the student population by 8% per
annum due both to the dropping birth rate and eatimn, with many young families leaving.
Because of this, they have been thinking aboutbés use of resources and are continuing to
consider quality issues. The number of people eysal in the administration has been shrunk.
They have been concentrating on quality and MCalpgdied for certification ISO 9001 which they
expect to be completed in October of 2013. EET catntated MC on this pro-active approach to
the changes they face.

The Pre-school Education programme (hereinafteE-pPogramme) belongs in the Education
Studies and Social Work Faculty and is deliveredthy Pedagogy and Psychology Department
where the study programmes of Primary Educatiora§egly and Pedagogy of Informatics are also
administered. The study programme committee isoresiple for implementation of Pre-school
Education programme and for its quality.

Self-assessment of the PE study programme was madeself-assessment group established by
order No. IV-46 issued by Director of the Collegad the group's scope of work and responsibility
was approved by the Dean’s of the Faculty OrderINtE-14. The self-assessment group included
eight ESWF teachers, 1 PE study programme studerd, graduate student, one employer
representative. The self-assessment was orgamstdges and at the end of each stage the group
met together to discuss progress and problems faced

EET commends the Self-evaluation report team (S&Rdheir careful adherence to the template
which aided EET in its endeavours and it is goodde both employers and students on the SER
team.

. PROGRAMME ANALYSIS

2.1. Programme aims and learning outcomes

2.1.1 The programme aims (SER point 10) are ‘tgpogme a specialist who is able to know and
recognize the child's individuality, to model couium, to design their own professional career'.
These could possibly be better expressed as a lgttotthat can then be linked to the individual

modules of the programme. It would be better if daely years element of the specialism were
mentioned here to make it clear what kind of spisties being produced; at present this is rather
over-generalised e.g. the use of the term ‘chidissibly, too, the concept of pre-school education
to prepare the young child for further study shdagdmentioned, as should aiding the child's social
as well as cognitive development. It is good that College intends to prepare students for a life-
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long career by including this in the aims. Howebis aim does not appear to feature clearly in the
individual modules or in the assessment processes.

The LOs (SER point 10.1) should really be expressedntended Learning Outcomes as not all
LOs which are achieved are intended when the pnogi@ begins. The details of the programme
are publicly accessible on the Marijampabllege websitevww.marko.lt in advertising leaflets
and publications issued for those who are goingttaly. AIKOS database contains information
about the study programme and the qualificatiomioled (vww.aikos.smm.). First year students
are introduced to the study aims, learning outcoamesassessment system, during the first meeting
with the faculty administration and the group tutior order to attract motivated students, the PE
programme aims and learning outcomes are presahigdg Career Days events (point 13).
However, the SER is critical about how the aims Hrfdls are made publicly available and gives
suggestions for how this could be improved.

It is interesting to see the LOs expressed ashiirtdividual (point 10.1 etc.) but it is essentledt
they are able to be measured and assessed atitlo¢ the programme so the wording used needs to
be more precise. There is a distinct emphasis on lirf®ed to knowledge but it would be good to
see more in the way of skills, cognitive abilityu¢k as decision making, and critical evaluation)
included, as well as skills which will be develop&bme of the expressed LOs are very specific
and might be better used for a particular modute. éxample, it is expected now that all students
will have ICT understanding and the ability to U6 before they come to the college. It is most
important that this is included in the choice @&rl@ng styles used in the planned PE curriculum for
the child, i.e. the pedagogical application of li@The education of the pre-school child would be a
good learning outcome and could be carried throoghindividual modules and assessed.

Part-time studies is seen by MC as being the saogrgmme implemented over a longer time and
designed for those who are already employed inrspn@ol education but lack qualifications. The
aims and ILOs are the same as for the full-timgmmme.

2.1.2 The programme aims and LOs are based on dhdemic needs of the graduate and
professional requirements, such as the need toecatpwith parents in the child’s development.
The lack of any linking of ILOs first to the modsland then to assessment processes means that it
is impossible to see if this aim or any othersaieieved. Much of this can only be assessed during
practice, but assessment of the practice is géndaded on reports of what the students have done,
or not done, with the children, as opposed to serieflection on children’s needs and the student’s
own development and need for improvement. Outcdmags to be measureable. Point 10.8 and its
reference to lifelong learning is not measurabléhia instance. It could be better expresseda.e. t
develop the understanding that all professionalsdn® be pro-active in self-development and
committed to the continuation of learning (this kcbbe assessed via students’ performance in the
work place and in their ability to self-study).

The need for this programme is underlined in th& $ioint 20/21) by the use of government and
locally collected data from 2008-2010 on the laékspecialist places for students of pre-school
education and the national need for more spedallst addition, the Lithuanian government is
supporting the opening of at least 50 non-state(ren private provision) institutions for nursery
aged children by 2014 which is expected to increlaseneed for specialists in this field. The SER
makes a clear case for the need for the programrtigeiarea and is backed by statistics from the
government. However, there was no evidence of aai® of people working in kindergartens etc.
at the time of the visit and EET has concerns déisaget this growth of employment in the area has
not occurred. Students also told EET, and thisrm&dion was repeated elsewhere, that the low pay
given for this work does not encourage potentiatisnts to apply for the programme. At present,
EET was informed that the programme is just finalhgiviable for MC, but EET has serious
concerns about the efficient use of staff e.g.timgithe placements daily, which is extraordinary
when compared to other EU countries.
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2.1.3. In general, the ILOs are consistent with the fiestel of study as per Bologna Level 6 but
could in many cases be better expressed, bearingnid the need for assessment of achievement.
As this is a professional degree based on practiceh more attention should be given to the skills
required in the work place. There is a clear urtdading of the need to follow the Bologna
guidelines, which is good, but improvements cowdiade by following the wording of the Dublin
Descriptors when defining the programme. The usd Ok for the programme needs to be less
specific than those used in individual modules ‘Thalification itself can also be described in
broader learning outcomes that link to externanezice points leading to better design. This result
in qualifications that are fit for their now cleyadtated purposes’ (Adams, 2008).
http://www.aef-europe.be/documents/Edinburgh_2.pdf
At present, although the ILOs are designed to becael 6, EET is very concerned that what the
programme provides and, in particular, its assesgn®not reaching the desired level and should
really be set at Level 5. Much more cognitive afradle needs to be presented to students and the
programme should have a stronger emphasis on atriéinalysis, reflection and above all on
children’s learning than is, at present, evident.
There is an attempt to follow through the ILOs imtach module of the programme but these
modular LOs appear to be labelled as ‘study subjemdule results’. It would be better to clearly
label these as modular ILOs and again ensurelieaetcan be measured and applied to assessment
tasks. It would be good, in future, to see thesdutay ILOs clearly linked to the assessment tasks
S0 as to ensure that all areas are covered andhihdtalance of assessment of ILOs is equitable
across a module. A diagram of which modular ILGs larked to which assessment process would
be very useful for the team.

2.1.4 The name of the programme, its ILOs and contenwigedl for study are in general
compatible and related to each other but EET wpudder the use of a more positive title such as
“Early Years Education and Care” as “Pre-schoolcatlon” gives a somewhat negative feeling.
This however, EET accepts needs to be addressédinadtry level. It is not clear how the
individual modules can deliver the aspirations o programmes, as they appear to be more a
collection of modules that have existed for someetrather than being designed to focus on the
child and learning through play which should beitatheart. It would be good to see clear
progression in the difficulty of the material prded across the years, with an increase in the
difficulty of that material and the assessment m&guoents. This is obvious in the teaching practice
from semester to semester, but not so much in atfears where modules appear to stand alone. As
mentioned above EET does not believe that the msoof the programme help students attain
Level 6 in European terms. There is a need forlstiwapproach when planning the programme,
not just seeing that theory which will be needegmactice is dealt with at the right time.

2. Curriculum design

2.2.1 The curriculum design has been closely alignedhéolégal requirements of Lithuania and to
EU directives e.g. the change to ECTS credits (pdi) and the introduction of teaching practice
into Year One. The SER states (point 19) ‘The pogne is designed, coordinated and
implemented by the requirements approved for cellstudy in Lithuania (by order of the
Lithuanian Minister of Education and Science “Om tpproval of Study Cycles Description”,
2011, 21 November, No. V-2212) the teacher Traimegulations of 2012 and the description of
requirements for the European Higher Education f)cations Framework for the first cycle
studies’. However, it is clear that, despite thtempt, there is still some way to proceed if theits

as well as the letter of the law is to be folloveed. the importance given to the type and quality o
the assessment of students on placement and thiagraf all staff involved in this exercise.

2.2.2 There is an attempt to balance the study subjdfdsed and a clear effort is made to ensure
students on practice have addressed the theoryntexy to support each practice’s aims. However,
the Special Needs module comes very late in thdysperiod which is a cause for concern.

7
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Students will meet children with special educatlareeds very early in group and individual work
they undertake. There needs to be more flexibdityl a lack of repetition in the links to the
programme ILOs — too much emphasis is placed onesamd less on others e.g. career
development, which is not really linked to a modsleontent but included in the ILOs where a
clear case for its inclusion has not been made

It would be good to see a careful examination btred modules to see where possible overlap is
occurring e.g. Child Health, Human Safety and Sglebieeds. As well as this, mentions of
recognising the sick child and the ministering io$tfaid are included in the pre-school and pre-
primary education pedagogy module. Students agredhere was some overlap here and EET is
concerned about the somewhat medical model ustusiarea of study, as opposed to an approach
based on learning and development. Basics of ettudtare could be covered in other modules
dealing with the Lithuanian heritage leaving moneet for emphasis on preparation for literacy and
numeracy by acquiring skills which will underpirette later in education e.g. fine motor skills and
concepts required for mathematics such as undéistathat the word ‘two’ means ‘two things'.

Part-time studies follow the same curriculum design apart from sazhanges in the distribution

of the modules as the study occurs over 8 semeasseopposed to 6 with 45 credits being gained

each year. Practice does not occur until Semestehigh could be questioned as these students
already have some practical experience. Howeverrdtionale for this appears to be to align the

theoretical subject areas with each type of praatbich is sensible. Students on this route have
more time for self-study than their full-time calgues and less contact hours. It is essential that
this self-study for both groups is well organised & linked to assessment processes.

2.2.3 There is an attempt to link subject conterihe type of studies undertaken and there isat gre
emphasis on practical skills in the SER (not realtyphasised in the ILOs) one of the strengths of
college education, but it would be good to see neon@hasis on the use of data and of research
skills for the use of students who in their lifegplearning should proceed to further study. This is
addressed in the SER as students may continueuaiversity study after gaining this qualification.

It is good to see the outward looking nature of sarhthe study modules provided e.g. the module
Education Systems where students are introducedfevent philosophies used for educating pre-
school children. e.g. Montessori, Reggio Emilia &tudents visit establishments which are based
on a variety of philosophies which is good, butyplghich is at the heart of so many of these
alternative programmes is not mentioned and treecemcern in EET about the level of expectation
of student achievement in all the modules with réda critical analysis, which is not compatible
with Level 6.

2.2.4 Content and methods of teaching used in thgest modules could be appropriate for
achieving some of the ILOs, but more work needbealone to link and map the PE programme
ILOs to the modular ILOs, the assessment taskstlaactriteria for those assessments. The PE
programme would be improved by the inclusion of mutore pedagogical use of ICT, teaching
students how to use cameras, robotic toys, compatat videos/films and even phones to enhance
children’s learning. The ICT module is dated, asrsmy students are already familiar with the use
of ICT and if not support could be provided in tt@lege by ICT support staff, with less need for
tutor input to all entrants to the programme. Thisran attempt to include the needs of children
with Special Educational Needs in the programmetesdnbut this needs further emphasis and
should be based on the concept of inclusive legrnin

2.2.5 In its outline, the scope of the programmasears to be sufficient to achieve the learning

outcomes but as a result of the problems highl@jlsieove but much more attention need to be
given to various aspects, in particular the practixperiences in order to enhance learning.
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2.2.6The programme aims at reflecting the latest achierds in science, art and technologies but
the EET is concerned about the apparent lack ofiseeof modern methods that are now prevalent
in the education of pre-school children, namely tke of far more ICT in the areas of art, maths
and language learning and in the understandingabinology itself. Much of the craft and art work
is dated in that it is based on techniques usedgédars. It would be good to see the use of more
software here and the exploration of the use oferamto excite children’s imagination. Concerns
over children’s health across Europe could be ewsipbd in the physical education module and
linked to healthy eating and cooking. Students teET that the basis of this module was too
theoretical.

3. Staff

2.3.1 The staff of the study programme meet leg@iirements. Staff recruitment is carried out in
accordance with external and internal documentslaéigg the activities of the College: The Law
of Higher Education and Research (30/04/2009), D&eour Code of the Republic of Lithuania
(04/06/2002), College Statute (18/07/2012), The cbpson of General Requirements for the
Degree-awarding first Cycle and Integrated StudgygRrmmes (09/04/20109), Teacher Training
Regulations (15/05/2012). Permanent teachers apoged for a term of 5 years after public
competition.

2.3.2 The qualifications of the teaching staff gemerally adequate to ensure learning outcomes are
covered but EET is concerned about the lack ofiajists in the education of young children on the
team.

At present 21 teachers participate in the delivadrthe programme 19 of whom have MC as their
main place of employment. Some visiting teachers employed to help in the tutoring and
assessment of the final thesis. Staff provisioasidollows:- 2 professors (9.5 per cent), 2 docents
(9.5 per cent), 16 lecturers (76 per cent), 1 tm#is(5 per cent). 3 teachers have Doctoral
qualifications and all others have Master's degmedbe equivalent. All teachers on the programme
have at least 3 years experience of teaching. Henvd&ET has great concerns over the lack of
teachers who have actually taught in pre-schoaiéoarhave qualifications as pre-school teachers,
or have completed research in the area. In ouringeeiith staff, it was clear that the majority of
those teaching on the programme are not early yg@esialists, nor do they have experience of
working in an early years environment. It is cléfaat due to low recruitment it is essential for
students on pedagogy programmes to be taught &rgdtht this seriously affects concentration on
the early development of children.

Teachers produce books and run seminars for selaiblbut it is not clear if these are all related
pre-school work. The programme teachers joinedrabeu of projects co-funded by the European
Union Structural Funds and national projects. 6chees working in the study programme
participated in the project "The Development of ibla&l VVocational Education Standards System”
(No. BPD2004-ESF-2.4.0-01-04/0156), and in theirrkivoy groups developed professional
education standards in specific areas. 6 prograteaahers actively participated in the project “The
development of Pre-school and Pre-primary Educaf®iMIS No. VP1-2.3-SMM-03-V-01-002).

2.3.3 No staff student ratios are given so it iffialilt for EET to judge whether staffing is
sufficient. It is essential that in the SER thelegpé makes clear what the actual ratio of staff to
students taught is for each year and to show wimoHules are taught only to the students of this
programme. There is a serious question of finang&bility hanging over this programme and, in
addition, EET is concerned about the lack of cimgiéeand innovation in groups of students where
such small numbers are involved.

As a result of the very small numbers of studentselation to staff, use of staff time gives EET
serious cause for concern. Members of staff WG tdractice placement centres daily to see a group
of students (about three hours in total). Methogyplstaff also visit occasionally. This is desphe t

9

Studijy kokyhkes vertinimo centras



college believing in the ability of school staffdagiving them responsibilities in the assessment of
students. This is not an efficient use of staffetiand not helpful for students who, it appears, are
being too supported and guided, rather than bexpgated to use their own initiative and ideas.
Students can then consult staff and ask for hehr &feir working day is completed. This over-
supportive atmosphere is not what is expected émelL6 students. It is good that the staff (student
and alumni reports) are readily available and supmowith good communication links, but at the
level provided here it is not conducive to the mation and independence of students and EET
suspects it is a way of occupying staff for whomréhis not really sufficient employment.

2.3.4 The teaching staff have a wide variety otléay experience in HE but very few have actual
qualifications or experience in working in institrts where young children are taught. Staff
turnover is low which hampers the recruitment adgde with more practical experience in the work
place.

2.3.5 The college takes seriously the need to geoeontinuous CPD programme opportunities for
its staff (point 66) but it would be good to seerenof the teaching team studying for a Doctorate.
18% of a teacher’s workload is allocated to thespifirof research or improving organisational
performance through, for example, the pursuit adlifjoations. Staff are obliged to report back
each year on what CPD they have undertaken, ingjudiie participation in in-college and external
training events, such as courses, seminars, psopgaati conferences. Better monitoring by the
college of the CPD undertaken and how it linkshte programme being taught would be useful.
Staff in the schools are used to help in the assasisof practice and EET is concerned to find that
the only qualifications required are experiencas kssential that all staff, who mentor students i
the work place are trained, to ensure that theityuafl assessment is consistent and closely related
to module learning outcomes and criteria for ageess Possibly the problem here is again that the
programme is task oriented rather than cognitieeignted.

2.3.6 Many members of staff are actively involvedwriting and preparing study materials,
providing training for teachers (point 68) and angiaged in research and in projects. However, the
relevance of this research to young children iguestion. More publications in internationally
refereed journals would be good and this would $ssted by the provision of foreign language
learning. The lack of this is holding back staffpirmvement, which the college recognises. It also
tends to limit the use of foreign language soutmestudents, as such sources are not recommended
by their tutors on reading lists.

MC acknowledges, in the SER, that there is a ldciternational mobility and a lack of tutors
coming into the college using Erasmus funding (p@th?2). MC is actively seeking ways of tacking
this problem, including searching for funds to @allstaff mobility (point 71.1) and also considering
how to improve staff language skills (point 71.2).

Part-time students are taught by exactly the saaftas the full-timers.

4. Facilitiesand learning resources

2.4.1 Facilities and the need to improve themcaresidered every year by the college management
(point 72). The PE programme has a wide varietyooms, both specialist and general, to use for
the programme delivery. These include classrooesute rooms and learning centres. These
rooms meet health and safety requirements anddaguate in size for the cohort. The SER (point
73) reports no problems with the adequacy of promign this area, which is unsurprising due to
the dropping numbers of students

2.4.2 Room sizes are adequate for the needs aofttitents and adequate hardware is available
(paragraph 73). However it would be good to seetbegision of more interactive whiteboards and

10
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more software related to EY pedagogy. The libraag been updated and databases have been
provided. Computers with internet access are availéor student use in the library and reading
rooms. Teachers and students have access to godaputers and multimedia, video playback
equipment, video camera, camera, voice recordesnngs, multifunction copiers, printers,
interactive whiteboard. Recently new computers hbgen purchased to aid student and staff
learning. Internet access is provided in the stu@decommodation. Moodle is used for distance
learning and for the dissemination of informationstudents (point 79) and internet access is fast.
Databases are available but EET is concerned ltkattare little used by students when preparing
assessment papers. Neither are they cited byistadbdule booklists.

2.4.3 Point 81 and the meeting with employermalestrates to EET that MC has a good
relationship with its partners who provide practpiacements for students. These are selected in
accordance with the principles issued in 2012 amidtpd out in Teacher Training Regulations. A
tripartite agreement is signed between the Colle¢ge, practice institution and the student for
performing student practices. Seven such agreenvesrts signed in 2012. A network of base
institutions is used for early practice and studensit a variety of schools in their first praetito

see different approaches to the education andafareung children. For the last practice, students
may select an institution of their choice. Howewudents on a flexible programme are allowed to
choose their base institutions for early practiod #his, to some extent, gives EET cause for
concern that their needs may not always be meegards variety and quality of experience. As
previously mentioned EET has grave concerns alohdat staff being expected to assess student
achievement without adequate training. The meetwigs staff and employers and examination of
practice work produced by students worried EETassessment was at a very low level, focussed
on reports of activities with the children withtligt or no analysis or true reflection. This is hetel

6 work.

Part-time students can choose the place in wioiamtlertake practice which could result in a lack
of experience of different types of pre-school psmn and no experience of differing cultures in
pre-school establishments

2.4.4 Teaching materials prepared by staff ande@lto module content have been made available
to students via the provision of CDs. Some of thesedirectly related to work in the classroom.
These publications include practical tasks for shedents to work on to enhance their learning.
They are also available in the library for studetatonsult and a great deal of the programme
related material is available from the college dilyr via the website and Moodle. In addition,
students on the PE programme are provided with adelbgical guides to help in the preparation
of practical work for use in schools.

There is however a lack of material in the libraryoreign languages, limiting student experience,
in particular, in exploring international ideas.ighs linked to the lack of foreign material on
booklists supplied with modules. Although databas®esavailable, little reference is made to them
or to possible internet sites on individual modyligdes.

The College staff are also concerned about the ddcdpace provided for group work as many of
the modules include this in their learning stragegaind provision needs to be made.

Point 84 of the SER says’ Students use a varietiiterfature sources which can contribute to
understanding of pre-school education issues‘. Glaisn is not borne out by the work examined by
EET in that there is an almost total lack of ankeign references in the dissertations and other
written work. Almost all material used is publishiedLithuania with no reference being made to
the material available on research databases.igInist acceptable. The SER (point 87) points out
the problem of the lack of library funds which hargpthe provision of printed material. This is
even more evidence as to the need for the usetalbase material by students which is claimed in
the SER (point 88) although there is little evident students' written material to support this.

Part-time students use the same resourdés &sll-timers.

11

Studijy kokyhkes vertinimo centras



5. Study process and student assessment

2.5.1 Admission requirements follow the law and thguirements for entry to HEIs (colleges) and
are based on competition related to performanceesondary school. The level of applications
appears to be high and of reasonable quality leuinttake is very small and coupled with drop outs
(especially in year 1) puts this programme at sviek. The introduction of the motivation test did
produce some increase in student scores in in gididt 100). There has been an obvious effect of
the year on year decline of state funded studyeglawhich appears to have affected recruitment to
the programme. This is despite the claims thatetlygaduates are needed in the country. However,
it appears that a high proportion of the PE prognangraduates do not go on to work in the field in
which they trained, which is a waste of resour&sne go on to further study at university but the
small numbers give rise to questions about theilittaend sustainability of this programme.
Prospective students take the national motivatast but it is not closely linked to pedagogy for
very young children and is, a result, somewhat -gegreral in its questions and students told EET
that they can guess at the correct answers.

2.5.2 Study hours are long in comparison with thosgther countries (24 teaching hours per week,
and self-study work - 16 academic hours per wet¥sibly more effort could be made to shorten
contact hours and put more time into self-studygsgdy by combining modules where there is
overlap. The SER notes that those entering witth hdgades from schools had the highest
achievement on the programme. It would be goodM@r to consider how those entering with
lower grades could be helped to achieve at a higlvet. One measure of a good HEI is what value
it adds to students while they study.

Studies are organised on a semester basis witHaadeaof modules and credits between the
semesters. It is good to see that those studerdswely have had to drop out for whatever reason
can be welcomed back onto the programme at adater but with the low numbers, it is a serious
concern that such a large proportion of studentaatgyraduate after three years. The SER clearly
demonstrates this in the period taken into analyses ratio in the number of students admitted to
the programme and those who successfully comptatedtudies ranged from 66.7 to 93.3 per cent
(point 104). The lowest percentage is for 2012 Wigives cause for concern as to the viability of
the intake. It is clear that MC takes the probldmtodent drop out seriously, but starting fromhsuc
low numbers gives rise to real concern that theessful graduation percentage is reducing.
Students can choose options on the third, fourthfdihh semesters, firstly from the list of general
subjects, then from the professional subjects asdlyl from any other College programme.
Erasmus-based programmes can be used in lieusd.the

Great detail is provided in the SER in relatiortiie study hours devoted to theoretical studies, but
not so in relation to practice, though informatmm this was collected during the visit. This is of
concern to the EET as it could imply that practecaot a high priority on the programme, although
the SER claims it is a very important part of tmegsamme and to the students it is of the highest
importance.

Part-time students’ study is organised in four-weaelssions in each semester. At other times
students study independently and have access tsultations with tutors. Part-time students’
scores and their choice of programme have varitieaover the last years increasing slightly in
2012-13. Funded places have reduced but theredemsd small rise in unfunded part-time places.
However, there was no intake of full-time studehis academic year. There has been considerable
drop out of recruited students, with the largestticgent being due to academic failure which is a
cause for concern for EET as it appears thatdtudents themselves who depart, not staff who tell
them to leave because their work is not of a satiefy standard. This is a common problem in
Lithuania. Students do not fail, as hard work aigh hmotivation are seen as a reason for success
by staff. This causes great concern to EET, asitgeipese claims, across the EU it is the norm to
fail students for lack of academic ability or sbitay for teaching as a result of failure on piaet
Again, the measuring of standards here in comparisoEurope is not it appears equable. First
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years seem to be the most vulnerable which sugtfesteeed for interviews or, at least, a better
motivation test. Despite the increased part-timmloers, the whole cohort is very small and looks
in danger of being unsustainable if numbers deer&asher. This is a scenario which has occurred
over all the years under review, apart from thé [@ke financial viability of the programme gives
EET serious cause for concern. The graduation devel part-timers, as for the full-time
programme participants are not good.

2.5.3 Students are encouraged to participate in researtibtic and applied research activities in
MC (point 113 by the organizing of public debates on issues wdysuality, preparing students
for scientific, practical and project work and angang informal joint activities with students.
Students are regularly provided with information e possibility to write scientific articles,
reports and participate in conferences. Reseaiitls ake encouraged in the writing of term papers
and by research based in the practice placememtst would be good to see more emphasis on
research methods in the modules and especiallyhenethics of conducting research. Ciritical
analysis too is lacking in the written work exandreend, without this, project and research work is
of little value to the student.
In 2011-2012, PE students prepared and presentpdpBrs (point 114) in scientific-practical
conferences "Student Applied Research: Experienddrasights”, "The Pupil in Modern World of
Technology: the Role of the Teacher”, which werlel Iz the college. Their articles were published
in the Conference publications. According to theRSHBby participating in scientific-practical
conferences, the students become familiar with léiest scientific achievements in pedagogy,
though this does not seem to have spilled overtm@rogramme itself.
The concerns of EET about the quality of the progre and the excessively high marking are
epitomised by the theses seen on the site visispiDe several previous visiting groups giving
advice on this little progress has been made. Highbers of students receive a perfect mark of 10
when the work presented has serious flaws . A rekafissertation should have:
e aword count as opposed to a page requirement
e acomprehensive literature search referencingliiee from other countries
e methods section which includes justification of tinethods of data collection suggested
using research texts to support the findings
e use a variety of methods to aid triangulation aflings not rely so heavily on the use of
guestionnaires
e a section on the way ethics of research practige baen considered and adhered to
e a comprehensive discussion of the research findmgslation to the literature reviewed in
part one

Creativity is encouraged in the programme throtighart, craft and music modules with students
encouraged to expand their skills in these aregsroethe programme content.
Part-time students are encouraged to take padliege-based student conferences.

2.5.4 MC tries to encourage students to participatexchange studies and the Study Regulations
state that if students go abroad to study undezxahange programme, study and practice periods
are credited using the ECTS credit transfer systdowever, during the period under assessment
only one student from PE programme attended amitrasntensive programme Teachwise 3 from
08/10/2011 up to 24/09 20011, in Portugal. No inc@mstudents participated in the PE MC
programme. This lack of overseas experience ietidple, especially as funding is available. The
move to part-time entry only will also affect statl@bility to travel.

2.5.5 MC students are regularly given informatemout the support that can be offered. The
programme structure and ILOs etc. are discuss#tkifintroduction to Study’ module. Information
about financing, programme changes, assessments gfiven to the students by staff and posted
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on the college website and faculty and departmdgalds. In addition, the local paper and TV
channel broadcast information.

The teachers are available during teaching harrstlividual and group consultations, both face-
to-face and online. Some modules can be studiedidtgnce learning. Self-study consultations are
arranged to allow for students work and other commeints.

Students who are eligible for finance from the estaceive grants according to state regulations.
MC also awards incentive grants to high performstgdents. The group responsible for these
awards includes two student representatives. litiaddo the incentive grants, one-off awards can
also be given for participation in student assamiaévents, good performance as a student monitor
and event organisers. On average about 20% ofltifastmdents receive an incentive grant.
Hardship funds are also available for events sasha childbirth and bereavement. High
performing students may also receive small gramts fcharities. Disabled students are provided
with these financial assistance measures: for mgetpecial needs - 50% of the state social
insurance basic pension size target allowance ewenyth; every semester for partially covering
study expenses - 3.2 Minimum Standard of Living (MGet by the Lithuanian Government.
According to the Lithuanian State Science and $tiioundation announced competition, loans to
pay the tuition and living expenses are organi&ddents may change study programmes and for
those with family or work commitments, flexible djuarrangement can be made. Students can pay
their tuition fees in instalments.Hostel accommamhais available to all students.

Part-time students are only eligible for targeteahts of 400 Lts. and they can contact teachers for
academic support.

2.5.6 Assessment systems and criteria are sdbostudents and a variety of forms of assessment
Is used, including formative as well as summatike@cpsses. Student involvement in seminars and
projects is included. An ethics code covers stutiehaviour as regards honesty and plagiarism is
covered by use of the Lithuanian electronic system.

EET have concerns over the assessment of teaohantices and the use of school reporting as well
as the involvement of MC staff. This is a vital paf training and teachers and mentors need
specific training and should work with college &tafarrive at assessment decisions. Presentations
of work done by students, even if reflective, a¢ as accurate as continuous monitoring and
observations of students in the classroom. EET estggMC urgently examine the way in which
teaching practice assessment processes are ojadnismake them more focussed on student
performance, relationships with children and aballeon their ability to reflect and critically
analyse their own performances. At present, thergirtually no evidence in written work of
reflection; these areas in reports are more afigthat was done or not done. MC needs urgently to
train staff, school staff and students on how tticatly reflect and on the values of being ablelto

So.

Part-time students have the same regulationdlowf@s full-timers.

2.5.7 The employment of MC graduates of the Plgiamme in their area of specialisation appears
to be falling (SER figures 2008 - 50.0%, in 20082-8%, in 2010 - 28.5%, in 2012 - 33.3% of the

graduates.) which is disappointing, especially @&sonally figures show an increased need for pre-
school teachers. This includes the rise of privaatieools and an ageing work force in schools.
Some do progress to higher study but this lackngfleyment opportunity and the use of their study
for a career is of concern to EET.

Part-timers’ employment rates after graduation farehigher than for the full time graduates,
presumably due to many of them already being engplag the sector. A small number go onto
further study and again some are employed outditleeqrofession.
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6. Programme management

2.6.1 MC follows national and EU guidelines for tipgality assurance of the programme. The PE
programme is implemented in the Faculty of Educatind Social Work. The Faculty decision-
making body is the Faculty Board, the executiveaeuity Dean and his administration. Faculty
Administration, in addition to the Dean, consisfstioe Vice-dean who is responsible for the
organisation for the study processes in the Facliltg PE programme is under the control of the
Pedagogy and Psychology and Department whose Keadponsible for coordination of activities
of committees of all study programmes supervisedhaydepartment. Department meetings are
arranged for discussing and approving descriptairtfie subjects, tasks for subject exams, topics
for term papers, final theses, tasks for final exaearning outcomes are discussed, decisions made
what to improved and adjustments made to subjéctsn 2011, a subject study committee has
become the body responsible for quality assurahtieeoprogramme . The committee works under
the 25 Statutes of the College, Study Regulatiom$ @ther legislation regulating the studies
College Study Programme Committee Regulations. Hre-school education programme
committee composition, by the provision of the Drqp@nt Head, was approved by the order of the
Faculty Dean on December 19, 2011, No 1VE - 16 ideain the SER (Table 2.1.6.1.1). This
committee includes both a student and employersispartners.as well as college staff who have
had comprehensive experience in working in nurshdledergarten. The SER makes it clear that
all involved, from students to management and cadjg institutions that provide practice places,
are a partnership which is designed to ensure anogre quality. Suggestions for improvement of
the PE programme are welcomed from any of the grawmlved and acted upon.

However, even though all this apparent quality aans in place EET have serious concerns about
the quality of the programme being delivered whitlist therefore ask questions about its
management. In the points below the a variety fas on the management of the programme are
raised.

Despite the attempts to carefully manage the progre, recruitment is a serious problem and EET
consider that the programme is at present not ¢ially viable or sustainable unless there are
greater numbers of incoming and continuing studeetspite the assurances received during the
visit. Management must address this situation witlulay.

2.6.2 MC takes the collection of information abthg PE programme quality seriously and this is

done in a variety of ways. Scheduled meetingguareby the Department twice a year for staff to

discuss the programme and to analyse student sestlescriptions of the programme are then

updated.

The students’ experience on practice is discussi#ial students, teachers and practice leaders.
Students’ and graduates’ opinions are sought aatysed and cooperation is sought with other
HEIs delivering similar programmes to ensure beatfe. This outward looking tendency is a

strength of the programme. Library provision isoatBscussed. At least once a year programme
quality is discussed and also at the end of eaahtipe period. EET feels that MC is making a

serious effort to improve quality and to serve stutcand employer needs. However, the use of staff
time in visiting students is not a good exemplarefficient management and needs to be re-
assessed

2.6.3 Data is collected yearly from all agenciescawned with the programme experience and
delivery and this is used in discussions and ds/iin MC in order to attempt to improve the
programme. Subsequently, an action plan for imprearg is developed. It is clear that MC is
collecting and attempting to use data (last fivargeof the programme) in order to being about
improvements. EET applauds this.

2.6.4 The stakeholders and social partners of thege are closely involved in discussions about
the programme and how it fits the needs of empkyBuggestions for changes in the practical
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training are made and results of the programmeshaged. There is obviously close cooperation
with stakeholders whose views are taken seriously.

However, EET are highly concerned about the exeedsvel of support given to students during
practice from the MC staff. In addition, the Cokedoes not train mentors to help with student
assessment, relying on ‘the long experience oftéaehers’ in the kindergartens. This is not the
way to ensure quality, as experience does not riestra teacher has the knowledge or ability to
assess students. Proper training needs to be g@ivarsure consistency of assessment processes and
an equitable standard of quality across the schosdsl for practice placements. In addition, the
excessively high marking of written work is not s@tent with European standards.

2.6.5 MC take very seriously the reviews of iteggammes and follows advice given by visiting
teams e.g. improvement in staff ICT skills, disehearning provision improvement and inclusive
education has been added to the programme. Stualeatare encouraged to reflect on and improve
their own performances. However, reflection is aatrong point, as demonstrated by the written
work seen by EET. Staff training on critical retiea on their own work and how to instil this
ability in students needs to be seriously undertake

There are constant efforts to update and improgeptbgramme based on changes to the law e.g.
change to the ECTS credit system and as a resuterhal QA discussions. Student feedback is
taken seriously and acted upon, as is that oftdlekolders. There were various examples given to
EET of changes that had been made as a resuliagrdtor stakeholder comments.

It is interesting to note that the College is caned about staff ability to implement QA systems as
little training has been provided. Possibly itiee that MC took responsibility for this trainingi o
itself not leaving the initiative to others. Thesea need here for action by the Ministry including
advice on how to implement requirements of inteomatl standards. ETT approve of the initiative
Marijampok College Study System Efficiency Improvement"(NolVR.1-SMM-04-K-02-017) by
which it is intended to create a computerized systé quality management of activities and the
model of internal study quality system.
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[l. RECOMMENDATIONS

1.
MC needs to re-examine the programme and to pkamihg and play at its heart. Learning
outcomes need to be followed through into each rieodnd linked to assessments. Aims need
to reflect the early years focus of the programme.

2.
More staff need a background in teaching and rebesy into the learning and development
of young children

3.
Assessment process need to be re-examined to dmgher standards and must, for practice,
include substantial amounts of critical reflectidnserious review of marking standards needs
to be undertaken by the staff team with clearer emmte demanding criteria produced for
modules. Students should be expected to be mdrsugétient and practice assessment must
be based on how students teach not on how theg albbut it.

4.
School staff need specific training on how to memitad assess students and should be involved
in a discussion of final grading of practice towesthat marking is equable. Practice should be
at the forefront of the programme

5.
The final thesis and the pedagogical thesis shbaldnore clearly separated and much more
attention given to critical reflection, researclnies and discussion. The pedagogical thesis
needs to be renamed as a teaching portfolio andl tasaid student improvement and clearly
show evidence for their strengths and also areaseakness which need to be developed in
their first employment
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IV. SUMMARY

Main positive and negative quality aspects of egotogramme evaluation area and
recommendations for the improving of quality of #tedy programme.

The Self Evaluation Document is well orgadised attempts to adhere to the given templatehwhic
is of great use to EET.

The College is making efforts to use ILOs but thesed further work to link these more
specifically into modules and then into assessroetaria.

MC is working hard to improve quality and has fhogp to difficult financial problems and
dropping numbers in a positive way, changing sttaffctures and the college administration.

MC is working towards the gaining of a recognigedlity mark.

The programme of practice is progressive.

The visits to a variety of workplaces in the fimfctice, is a good idea to show how different
approaches to working with young children existwéiuld be good to see that all students have a
wide variety of placements in practices.

Special needs can be chosen as an option as walrag included in a compulsory module but the
emphasis seems to be rather medical as opposeddatmnal.

ILOs for the programme are often over specific eattler knowledge based.

Recruitment of students onto the programme ihlpm. There are no full-time students this year.
Staffing of the programme needs to be more orietdethose with qualifications in pre-school
work, or those who have worked in pre-school arskaech should be more focussed on young
children and their needs or of the needs of stafire-schools.

Lack of travel outside of the area and Lithuanigémeral hampers students® wider understanding
of the field. This is adversely affected by theklat language skills. More staff from abroad need t
be brought in on exchange.

Students are too well supported on practice byegelistaff who constantly visit. This can lead to a
dependency culture. More attention should be paidhe training of mentors who assess the
students in practice. It is not sufficient to bgesienced in the role of a pre-school teachemitmgi
how to assess student achievement against criieagad on ILOs is essential to ensure the same
standard of quality for all.

The assessment of practice is problematic as sd mweght is given to the student's report and
presentation. Practice must be assessed by se&iagstudents do. The standard of work in the
report and in the pedagogical thesis is very low &tks any real ability to be reflective and
analytical. It would be advisable to change thislggogical thesis to a teaching portfolio as
suggested above with critical reflection on theletu’s strengths and weaknesses.

The final thesis is seriously lacking in analysigie student's findings in relation to the litens
used. There is a serious lack of use of foreigaarh material, most references are from Lithuania.
Teaching about research ethics must be carefuligidered and students cover this in their thesis
methodology section, showing their awareness ofcthrecerns that have to be considered when
researching with young children. Confidentialityassential and no harm must come to anyone
involved in the research. Staff need to look attithes of theses as they are too broad and, iresom
cases, grandiose. This is a small piece of worktaadscope should be kept simple. It is expected
that a variety of data collection methods shouldubed to ensure triangulation. There is too much
reliance on questionnaires, which tell us littl@atbfeelings and attitudes, too many wasted pages
of bar and pie charts and, in many cases, too femdsv

Grades awarded are far too high for the work predwand there is a very worrying lack of failures.
This tells EET that standards are not sufficiehilyh, as in most EU countries students are told to
leave due to academic failure or an inability tpeavith the challenges of practice.

Students want more practical examples in PE clastésh are too theoretical and more applied
methods to use in classrooms in other modules.

Special needs is too late in the programme.

ICT needs a more pedagogical focus; how to ugentdagy with children to aid their learning.
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V. GENERAL ASSESSMENT

The study programmPBreschool education (state code — 653X11001) at Marijampole College is

given positive evaluation.

Sudy programme assessment in points by evaluation areas.

No. Evaluation Area E\'/aluatllon Areq
in Points*

1. | Programme aims and learning outcomes 2
2. | Curriculum design 2
3. | Staff 2
4. | Material resources 2
5 Study process and ‘assessment (student admissiody proces 2

" | student support, achievement assessment)
6 Programme management (programme administraticerniak quality 2

" | assurance)

Total: 12

*1 (unsatisfactory) - there are essential shortog®ithat must be eliminated;

2 (satisfactory) - meets the established minimuguirements, needs improvement;
3 (good) - the field develops systematically, hasimttive features;

4 (very good) - the field is exceptionally good.

Grupes vadovas: Dr. Gillian Lesley Scott Hilton
Team leader:
Grupes nariai: Prof. dr. Peadar Cremin

Team members:
Kelly Van Driessche

Doc. dr. Tomas Butvilas

Sandra Kaleininkadt
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Santraukos vertimas iS angh kalbos

<...>

V. APIBENDRINAMASIS IVERTINIMAS

Marijampoks kolegijos studij programalkimokyklinis ugdymas (valstybinis kodas — 653X11001)
vertinama teigiamai.

Eil. Vertinimo sritis Srities
jvertinimas,
Nr. balais*
1. Programos tikslai ir numatomi studiezultatai 2
2. Programos sandara 2
3. Personalas 2
4. Materialieji iStekliai 2
5. Studij eiga ir jos vertinimas 2
6. Programos vadyba 2
IS viso: 12

* 1 - Nepatenkinamai (yra esminirikumy, kuriuos tiitina pasalinti)
2 - Patenkinamai (tenkina minimalius reikalavimgskia tobulinti)
3 - Gerai (sistemisSkai glojama sritis, turi savitbruozy)

4 - Labai gerai (sritis yra iSskirgéh

V. SANTRAUKA

Pagrindiniai teigiami ir neigiami kiekvienos progras vertinimo srities kokys aspektai ir
rekomendacijos, kaip gerinti stugliprogramos kokyla

Savianalizs dokumentas yra gerai organizuotas, stengtasytisikiuoto Sablono, visa tai labai
palengvino ekspartgrups (EG) darb.

Kolegija stengiasi naudoti numatomus studipzultatus (NSR), téau juos reikia konkr&au
integruotij modulius, 0 po to +vertinimo Kriterijus.

MK labai stengiasi gerinti kokgbir pozityviu tidu jveikti suctingas finansines bei mgancio
studeng skatiaus problemas keisdama personalo stinalet ir kolegijos administraaij

MK stengiasi gauti pripaziatkokybés Zenks.

Taikoma progresyvi praktikos programa.
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Apsilankymaijvairiose praktikos vietose pirmosios praktikos mgta gera idja norint parodyti,
kokie gali huti skirtingi darbo su mazais vaikais principaittl gerai, kad visi studentai tiin
didek praktikos viet jvairove praktiky metu..

Specialieji poreikiai gali #iti pasirenkami kaip pasirenkamasis dalykas, taipypa jtraukti ir j
privalomgji modul, taciau akcentas Siame dalyke yra labiau medicininipadagoginis.

Programos NSR daznai yra per daug specifiSki, panemti ziniomis.

Studeny pritraukimasj studiy program kelia probleny. Siais metais ¢ra nuolatini studijy
student.

| program detty jtraukti daugiau personalo, tugin ikimokyklinio ugdymo darbo kvalifikacijos,
arba tj, kurie dirbo ikimokyklinio ugdymgstaigose, o mokslinius tyrimus day labiau sieti su
mazais vaikais iry poreikiais arba su ikimokyklinio ugdymgstaigose dirbatio personalo
poreikiais.

Studentai neiSvykstakitus regionus ar uz Lietuvos tjpo tai trukdo jiems pkaau suvokti studij
sri. Tam neigiam jtaka daro nepakankamas kallmokejimas. Mainy programomis veéty
pritraukti daugiau personalo IS uzsienio.

Studentams praktikos metu per daug padeda koleggosonalas, kuris nuolat lankosi student
praktikos vietose. Tai galigl/goti nesavarankisk poziarj. Daugiau dmesio reikty skirti
mentoryy, kurie praktikos metu vertina studentus, mokymiepakanka iiti patyrusiu
ikimokyklinio ugdymo mokytoju, btina mokyti juos, kaip vertinti studento pasiekimus
vadovaujantis kriterijais, paremtais NSR, kadiyouztikrintas toki pat kokylkes standart taikymas
visiems.

Praktikos vertinimas yra probleminis, kadangi lalshdel svoi turi studento ataskaita ir
pristatymas. Praktik reikéty vertinti pagal tai, k studentai daro. Ataskaitir pedagoginio
baigiamojo rasto darbo standartai yra labai Zemndsg neatskleidziami jokie reflektavimo ir
analitiniai gekjimai. Patartina keistij®aigianyjj pedagogindarky } mokymo aplank (portfolio),
kaip siilyta anksiau, kuriame atsispirétly studeng stiprybiy ir silpnybiy kritiné refleksija.
Baigiamuosiuose darbuose labaiksta student gauty duomem analizs, siejant juos su naudota
literatira. Labai mazai naudojama uzsienio moksglityrimy medZziaga, dauguma nuorpgra j
lietuviSka medziag. Reikly iSsamiai apsvarstyti mokslipityrimy etikos mokymg, o studentai
turéty tai apraSyti savo baigiamojo darbo metodikos skgritaip parodydami, kad supranta
klausimus, kuriuos reilt apgalvoti pries atliekant mokslinius tyrimus suzaia vaikais. Btina
laikytis konfidencialumo princip, kad niekam neliy padaryta Zalos tokimoksliniy tyrimy metu.
Personalas taty atsizvelgtij darhy pavadinimus, nes jie yra per piatir kai kuriais atvejais —
grandioziniai. Tai nedidés apimties darbai iyjuzmojis tuéty islikti paprastas. Pageidautina, kad
trianguliacijai uztikrinti ity naudojamivairis duomen rinkimo metodai. Per daug pasikliaujama
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anketomis, kurios atskleidzia per mazai informacijapie jausmus ir paxius, per daug
nereikalingy puslapy su schemomis ir diagramomis ir daugeliu atvej@rrpazai zodzi.

Uz atlikta darly skiriami pazymiai yra per auksti ir sugpinima itin kelia tai, jog ®ra
nepatenkinam rezultaty. Tai EG parodo, kad standartaira pakankamai auksti, nes daugelyje ES
Saliy studentai, d akademiny neskmiy arba nesugefpe susidoroti su praktikos i8Kiais, iS
mokymo institucijos bna iSmetami.

IU paskaity metu, kurios yra per daug grindziamos teorijadstiai pageidauja gauti daugiau
praktiniy pavyzdzy, taip pat ir kituose moduliuose rétly daugiau taikomgjy metod;, kuriuos ity
galima naudoti pamokose.

Specialieji poreikiaj program jvedami per ¥lai.

Informacires komunikacias technologijos (IKT) tuity bati labiau susietos su pedagogika: kaip

naudoti technologijas su vaikais, kad josgtagiems mokytis.

lll. REKOMENDACIJOS

1. MK turéty perziréti program ir atkreipti daugiausiai @nesioj mokymsi ir Zaidim.
Kiekviename modulyje téty bati laikomasi studij rezultaty ir jie turéty bati susieti su
vertinimais. Tikslai tutty atspindti programos fokusj ankstyvuosius metus.

2. Didesnei daliai personalo reikkompetenciy, susijusy su mokymu ir mokslinj tyrimy
atlikimu maz; vaiky mokymo ir ugdymo srityse.

3. Reikty perziréti vertinimo proces, kad hity uztikrinti auksSti standartai,  praktikos
vertinimg turéty bati jtrauk pakankama dalis krités refleksijos. Personalo griipuréty
rimtai perziiréti pazymip skyrimo standartus, sukurdama moduliui aisSkesnius
reiklesnius kriterijus. IS studanptreikéty tikétis daugiau savarankiSkumo, o praktikos
vertinimas tuéty bati paremtas tuo, kaip studentai moko, o ne tuq kaie tai raso.

4. Mokyklos personal reikty mokyti, kaip atlikti mentoriaus vaidmeir vertinti studentus.
Jis tuéty dalyvauti galutinio praktikos vertinimo aptarimoetu, kad laty uZztikrintas
vienodas vertinimas. Praktika ¢ty uzimti pagrindig vieta programoje.

5. Baigiamasis darbas ir pedagoginis baigiamasis dathéty bati aiSkiau atskirti ir daugiau
démesio tuéty bati skiriama kritinei refleksijai, mokslini tyrimy etikai ir diskusijai.
Pedagogiprasto darb reikty pervadintij mokymo aplank (angl. portfolio) ir jis turéty
pactti studentams tobéti bei aiSkiai parodyti, kurny stiprykes ir silpnosios vietos, kurias
derty tobulinti jy pirmojo darbo metu.
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